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Accommodations 

Ability to Attend 

Advance Organizers:  Teacher gives a quick overview of the activities planned for the instructional period or day, either 
in verbal, visual, or written format, to provide students with a mental schedule of the learning activities, how those 

activities interrelate, important materials needed for specific activities, and the amount of time set aside for each activit y. 
Students who are inattentive benefit from this overview of learning activities, as the advance organizer c an prompt, 
mentally prepare, and focus these students on learning. 

Break Tasks into Small Steps:  Teacher chunks student's assignment by physically covering part of the assignment, 

folding the assignment, or choosing part of the assignment to complete, such as numbers 1-5. This will allow student to 
feel less overwhelmed about the amount of work that must be completed.  

Capture Student’s Attention before Giving Directions:  Teacher should gain the student's attention before giving 

directions and use other strategies to ensure the student's full understanding. For example, when giving directions to an 

individual student, call the student by name and establish eye contact before providing the directions. After giving whole-

group directions, privately approach the student, quietly restate the directions, and have her/him repeat the directions 

back as a check for understanding. 

Employ Proximity Control:  Students typically increase their attention to task and show improved compliance when the 
teacher is in close physical proximity. For example, during whole-group activities, circulate around the room to keep 

students focused. To hold an individual student's attention, stand or sit near the student  before giving directions or 
engaging in discussion. 

Frequent Reminders of the Importance of Goals and Task Completion:  Some students require periodic or persistent 

reminders of the goal or task toward which s/he is working and the value or purpose it serves for that  student. A student 

may need support in maintaining a consistent vision of the reward of reaching the goal or finishing the task at hand. For 

example, the teacher may write the overall goal on the board or on a card that the student may keep at their desk. The 

teacher may also need to do a check-in with the student, either hourly, daily, or weekly, dependent on the size of the 

overall goal, level of student attention, and motivation. 

Monitor and Adjust for Student Attention/Frustration:  Students will vary in their skill level, abilities, and level of 

challenge s/he can withstand in the classroom setting. The teacher should be prepared to offer varied levels and types of 

demands and appropriate resources for the student to meet those demands. When the teacher offers a range of demands 

and resources, all students will be able to find an appropriate level of chal lenge for themselves. For example, the teacher 
will consult with a student when s/he is becoming frustrated about an assignment.  

Offer Choices to Demonstrate Knowledge:  Teacher offers choices to student to demonstrate proficiency toward 

objectives or learning targets. For example, the teacher may develop a rubric for a unit, offering the student a variety of 

projects to demonstrate understanding, such as writing a song, creating a diorama, crafting a paper, or giving an oral 

presentation. It is important to note that individual students will differ in how much and what kind of choices they prefer to 

have. Teachers must determine the right kinds of choice and level of independence for individual students.  

Preferential Seating:  Preferential seating simply means the student is in a location where s/he is most likely to stay 
focused on instruction. All teachers have an “action zone,” the part of the room where most of the instruction is focused. 
After analyzing the “action zone,” the teacher will place the student's seat somewhere within that zone. The ideal seating 

location for any particular student will vary, depending on the unique qualities of the target student and the classroom. 
When selecting preferential seating, consider whether the student might be self-conscious sitting directly next to the 
teacher. Try to select a seat location that avoids other distractions, such as a seat by a window or next to a talkative 

classmate. 

Provide Options for Increasing Student Interest and Engagement:  Teachers must have multiple ways to increase 

student interest and engagement. For example, the teacher may use different techniques to pique a student’s interest, 

such as through small group or partner work, preferred topics interwoven into daily instruction, or classroom duties 
assigned and rotated amongst students.  
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Provide Options for Sustaining Effort and Persistence:  Teacher will train the student to self-regulate their effort and 

persistence in order to learn new skills and strategies. When motivated, many students can learn to regulate their effort 

and persistence. For example, the teacher may provide the student with a cue, such as a specific word or phrase that will 

serve as a reminder to her/him about effort level. Teach the student to use a checklist of daily tasks to maintain 
persistence, or provide a timer for self-checks on attention and focus. 

Provide Quiet Work Area :  Teacher will provide a quieter location in the classroom when student has more difficult 

assignments to complete. For example, a desk or study carrel in an area away from the large group may serve as an 
appropriate workspace. When introducing these workspaces to students, stress that the quiet locations are intended to 
help students to concentrate. Never use areas designated for quiet work as punitive time-out spaces, as students will 

learn to avoid them. Use headphones, earbuds, or earplugs to reduce noise distractions.  

Provide Scheduled Attention Break:  Teacher creates a plan with the student to give her/him short breaks to engage in 
a preferred activity each time s/he has completed a pre-designated amount of work. For example, a student may be 
allowed to look at a favorite comic book for two minutes each time that s/he has completed five problems on a math 

worksheet and checked the answers. Attention breaks can refresh the student, as well as make the learning task more 
reinforcing.  

Reinforce On-Task Behavior:  Teacher will reinforce the student when demonstrating on-task behavior. For example, 

the teacher may praise the student verbally when s/he is working or assign points following a reward system. Praise 

should be sincere, explicit in what the student is doing well, and immediate to the on-task behavior. Teacher may wish to 

consult with special education staff to develop a list of reinforcers particular to a specific student.  

Seat Near Instruction:  Student's desk/seat is in the front of the room or near the teacher's most frequently used 

teaching area. Teacher may need to predetermine the area of the classroom where most of the instruction will occur. 

Teacher may allow student to move to be closer to instruction when instruction moves from the main location.  

Small Group Setting/Instruction:  Student will have access to small group setting and/or instruc tion. A small group 

setting varies in number, but is smaller in size than the general education setting. Based on the small group, a student 

may typically receive instruction in a group of three to five students, which allow the student to attend to the instruction 

better than in a large group setting. 

Academics 

Access to charts, math tools:  Student provided or allowed to use manipulatives (blocks, cubes, etc.), tools (calculator, 

ruler, protractor, etc.), and charts (hundreds chart, multiplication chart, fractions chart, etc.) during math instruction. 

Advance Organizer:  Teacher will provide student with an advance organizer prior to lecture or instruction to clearly 
capture concepts taught. The teacher may choose to provide an outline directly to the student, write key concepts on the 

board, or provide a copy of the material to be presented. The teacher should refer to each topic as it is presented to assist  
the student in tracking the information. 
 

Audio Books or Textbooks:  Student allowed to listen to story, book, or textbook. 

Dictate to Scribe:  Student allowed to tell an approved scribe information/answers, and the scribe will write or type what 
is dictated verbatim. Staff member should avoid prompting student for additional information or suggesting corrections. 

Frequent Adult Assistance:  Regular/consistent help from a staff member with understanding/completing assignments.   

Frequent Checks for Understanding:  Teacher regularly checks with student to verify her/his understanding of the 

directions or assignment. Individual students may require a different frequency of check-ins, so teacher will need to be 

flexible based on student need and comprehension. 

Letter Line on Desk:  Teacher provides student with a letter line on her/his desk. 

Materials Matched to Student's Skill Levels:  Teacher assigns appropriate assignment to student based on student's 

current instructional and/or independent skill level. Teacher may determine skill level based on formative or summative 
assessments or through collaboration with special education staff.  
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Model Tasks and Expectations:  Teacher will provide a visual demonstration of tasks and expectations before student 

attempts the task. For example, the teacher may show the student how to complete a math problem using the calculator 
before asking the student to do a series of problems. 

Number line on desk:  Teacher provides student a number line on her/his desk to assist with basic counting, adding, 

subtracting, comparing, and ordering tasks. 

Read Assignments to Student:  Teacher reads directions, story, or problems on assignment to student.  

Reinforce Correct Responses Immediately: Teacher will reinforce correct responses immediately. For example, a 

student who is hesitant to complete work in class for fear of being incorrect may experience a boost in self-confidence 
when the teacher acknowledges the correct response. 

Repetition to Mastery:  Student will have the opportunity to practice a skill repeatedly until s/he has mastered the 

learning target. For example, a student may need to practice the skill of double-digit multiplication a day or two longer than 

her/his peers. The student will have the opportunity to master the skill before being asked to move on to a more advanced 
level of multiplication. 

Space to Move, Stand, Wiggle:  Student allowed to stand or move around a little in order to focus on assignment . For 

example, student may stand behind their seat or at a pre-designated location in the classroom. 

Shortened Assignments:  Teacher minimizes the number/amount of an assignment student is expected to complete to 

demonstrate proficiency. Teacher may select a specific task, i.e. multiplication problems only on a mixed math worksheet 
or problems 1-10 instead of 1-20.  

Speech-to-Text:  Student will have access to speech-to-text software that will allow student to verbally state their 

thoughts and ideas and have them recorded on the computer. Students who struggle with the physical or processing 

aspects of written language tasks will be supported by the use of speech-to-text software.  

Spell Checker:  Student allowed to use spell checker when completing an assignment that requires writing. Spell checker 
may be hand-held or on a tablet or computer. 

Spelling Dictionary:  Student allowed to use spelling dictionary when completing an assignment that requires writing. 

Structured Learning Environment:  Components of a structured learning environment include consistent expectations, 

predictable classroom procedures and routines, developmentally appropriate instruction and use of language, precise 

behavior management system, proactive interventions, replacement skills training, and independent learning and social 
skills training, flexibility and adaptability training. 

Text-to-Speech:  Student will have access to text-to-speech software which allow the reading material to electronically be 

read to the student. Students who struggle with reading may access text-to-speech software to support comprehension of 

the text. Teacher should continue to focus on the skill of reading while using text-to-speech software. 

Time Limits for Task Completion:  Teacher assigns a time limit to work on task/assignment and accepts assignment 

when time limit is reached regardless of how much has been completed. For example, the student may have only 

completed 10 out of 15 problems. The teacher should grade the assignment based on the 10 problems completed and not 

decrease the student’s grade based on the 5 unanswered problems.  

Title 1 Support:  Student will have access to Title 1 support. Title 1 support is available to schools that have a large 
population of low-income students to help ensure that all children meet state academic standards.  

Fine Motor 

Alternate Keyboard or Mouse :  Student will have access to an alternate keyboard or mouse that are matched to the 
student’s physical abilities. For example, the student may need to use a one-handed keyboard or a one-click mouse. 

Adapted Feeding Equipment:  Student will have access to adapted feeding equipment that are matched to the student’s 
physical abilities. For example, a student may need a built-up spoon to support grasp or a scoop plate. 

Oral Testing:  Teacher will allow student to complete test in an oral format. Students who experience difficulty writing may 

benefit from being allowed to respond orally during tests. 
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Pencil Grip:  Student will have access to a pencil grip to support sensory or motor deficits that interfere with writing or 

drawing.  

Slant Board:  Student will have access to a slant board to use when completing assignments that require writing.  

Word Prediction:  Student will have access to word prediction software to support student with correctly spelled words 

during written expression tasks. For example, the teacher may allow the student to use predictive software when typing an 
essay to support the student in the areas of language and writing. 

Word Processor:  Student will have access to a word processor to complete written language tasks of a predetermined 

length. For example, the teacher may allow a word processor for writing assignments longer than three sentences when a 
student struggles with the physical aspect of the written language task.  

Gross Motor 

Adapted Seating:  Student will have access to adapted seating to assist with physical or sensory impairments which may 

interfere with safety or comfort. For example, a student may require a chair with arms to support proper posture or a seat 

that has been raised to allow a smaller student to reach the work area.  

Organization 

Check Student’s Notebook/Binder:  Teacher schedules a time daily or weekly to check student’s notebook and/or 

binder. Teach student to use the notebook/binder according to class expectations, using dividers, assignment sheets, 
and/or calendar. Allow the student time daily to organize and maintain notebook/binder.  

Checklist for Assignment Completion:  Teacher creates a step-by-step checklist that student will follow for assignment 

completion. For example, an individual student’s checklist may include such items as 1) get out pencil and paper, 2) put 

name on paper, 3) put due date on paper, 4) read directions, etc. 

Organizational System:  Teacher models and reinforces use of an organizational system. For example, the student uses 

colored folders in her/his binder for each subject. Teacher can color-code assignments to match student notebook, i.e. 

green binder is for Math so all Math worksheets are printed on green paper or marked with a green pen in the upper 

corner. 

Organize Work Space to Minimize Clutter:  Teacher allows time on a daily or weekly basis for student to organize work 
space. Student may need training in this area, as some students may find it difficult to organize their work space.  

Provide Due Dates on Written Assignments:  Teacher writes due date at top of each handout or checks that student 
has written the due date on the paper. 

Set Alarm to Regulate Timing of Tasks:  Teacher sets a timer on a watch, mini-timer, or computer to make student 

aware of how much time has been allotted for working on a task. This may reduce the anxiety of some students, as well 
as teach students to use their time efficiently. Teacher should continue to monitor student progress to ensure focus.  

Set of Class Books or Textbooks for Home :  Student is allowed to keep at home any class book or textbook for 
subjects that require them. Allows access to information and materials for homework if forgotten at school. 

Teach and Reinforce Established Daily Routine :  Teacher explicitly teaches and models routine for turning in papers, 

recording assignments, etc. Teacher supports and reinforces this daily routine, re-teaching when necessary. 

Write Out Homework Assignment:  Teacher provides a handwritten or computer printout of all assignments that are 

required each day or week.  

Peer Interactions 

Assign Buddy or Partner:  Teacher will select a buddy or peer with appropriate social skills who can play with the 

student at recess or lunch. For example, a student who lacks initiation skills may not ask peers to play at recess. If a 
buddy is assigned, the student will learn through modeling and direct instruction how to gain these skills. 

Assign Student to Work in Cooperative Group:  Teacher assigns student to work with peers who will promote 

cooperation, reduce emphasis on competition pressure, and interact in a way that emphasizes cooperation. For example, 

students who struggle with peer interactions will likely struggle in a cooperative group without some guidance from the 
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teacher and a group of kind and understanding peers. The teacher may also want to assign the students roles, focusing 

on the student’s strengths to promote success. 

Encourage Interaction with a More Self-Confident Student:  Teacher will pair student with a peer during specific 

activities in which the student needs to learn more self-confidence or be bolstered in their learning. For example, a student 

who has strong verbal skills would be a good partner for a student who struggles in feeling confident when talking with 
others. The selected peer must be one who will be supportive. 

Model and Prompt Appropriate Social Skills:  Staff will model appropriate social skills with peers. For example, the 

staff may model turn-taking, greeting others, being polite, or sharing. Each student will have individual social skill needs, 

so the staff involved with that student should collaborate to identify areas of concern and collaborate across settings to 
increase student success. 

Move Student to a New Location in the Classroom :  Teacher will monitor peer interactions and move the student when 

ongoing issues with peers continue and the problem cannot be resolved. Teacher may access support from special 

education staff to problem-solve the peer interactions. 

Peer Tutor:  Teacher will select a peer tutor with strong academic skills who can work with the student during group 

activities or be paired with them during individual work time. This student may be a peer in the classroom or a peer tutor 

from another class who works with the student at a specified time during the day.  

Pre-Teach Expected Behavior:  Teacher will pre-teach expected behavior before student interacts with peer. For 

example, the teacher would teach a student what it means to share before a student is expected to share. The teacher 
would define, model, and practice the skill with the student before expecting the behavior to be practiced with a peer.  

Provide Corrective Feedback:  Teacher will confer with student regarding which interactions were appropriate and areas 

for continued improvement. For example, the teacher may schedule a time at the end of each recess to do a quick check -

in with the student regarding peer interactions for that recess period. Corrective feedback should be non-judgmental, 

positive in nature, and focused on the specific behavior. 

Provide Student Script for Area of Need:  Teacher will create a script for student that specifically describes appropriate 

interactions with peers. For example, a teacher may create a script for a student to follow for turn-taking, greetings, being 

polite, etc. The script may serve as either an instructional tool, a reminder of the steps in the process for appropriate peer 

interactions, or as a reinforcer for students who may need talking points for peer interactions.  

Reinforce Expected Behavior:  Teacher will reinforce student when s/he engages in positive interactions through the 

use of positive feedback. Positive feedback should be specific and tell the student exactly what they did well. For 

example, instead of saying “Good job”, the teacher might want to state, “It was really neat the way you held the door open 

for Timmy.” 

Processing Language 

Augmentative Communication Device :  Student will have access to augmentative communication device specific to 
their physical and/or sensory abilities, such as a Go-Talk or button. 

 
Closed Captioning: The process of  displaying text on a television, video screen, or other visual display to provide 
additional or interpretive information. 

 
Display Key Words and Terms:  Teacher will provide a reference for the student during instruction. The student may not 
retain information that is only presented orally, so it is beneficial for the student to have this reference to increase 

background information and related vocabulary. The teacher may choose to display the key words and terms whole-group 
or individually on the student’s desk. 
 

Encourage Student to Ask for Clarification:  Teacher will train student to ask for help to clarify directions. In the 
beginning, teacher may need to prompt student more frequently until student feels comfortable asking for clarification 
independently. 

 
ELD Instruction:  Student will have access to English Language Development services. 
 

https://en.wikipedia.org/wiki/Written_language
https://en.wikipedia.org/wiki/Television
https://en.wikipedia.org/wiki/Video
https://en.wikipedia.org/wiki/Display_device
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Model and Reinforce Communication Skills:  Staff will model appropriate communication techniques. For example, 
staff will use clear, concise language, vocabulary that is comprehensible, and pauses between phrases or sentences to 

promote processing of information. Staff should avoid use of complex and lengthy sentences and check for 
comprehension after the communication is completed.  
 

Monitor Comprehension:  Student may experience difficulty comprehending oral or written directions. Teacher may 
provide preferential seating to enhance comprehension or ask the student to paraphrase directions in the student’s own 
words.  

 
Pair Oral Instruction with Demonstrations, Visual Examples, and Model :  Teacher will use concrete references 
familiar to the student when presenting new vocabulary or concepts. For example, the teacher may use a picture of a 

cube or an actual cube when teaching new math vocabulary related to geometry. 
 
Provide Clear Instructions:  Teacher will use specific language and vocabulary that is familiar to the student and avoid 

the use of long, complex sentences. For example, the teacher may wish to state, “Turn in your assignment and line up” 
instead of “After you finish the last problem, pass your papers forward, push in your chairs, then line up.”  
 

Provide Glossary of Important Terms:  Teacher will provide a glossary appropriate to the student’s instructional and/or 
grade level. The student can access the glossary when in need of background information and vocabulary.  
 

Provide Word Bank:  Teacher will provide a word bank appropriate to the student’s instructional and/or grade level. The 
student can draw from the word bank when involved in written expression. 
 

Reinforce Correct Articulation and Grammar:  Teacher will reinforce student for use of correct articulation and 
grammar. For example, teacher will praise student when student includes the r-sound in a word or says “I saw” versus “I 
seen.” 

 
Review and/or Pre-Teach Key Vocabulary:  Teacher will pre-teach key vocabulary before a lecture or before the 
student is asked to read from content area texts. It may be necessary to review individually with the student.  

 
Seat Student Near Peer Model:  Teacher will seat student near appropriate peer model(s) to allow student to clarify 
information or directions and provide individual assistance. Teacher should select a patient peer model who is comfortable 

with the task of assisting others. 
 
Simplify Vocabulary:  Teacher will ensure that vocabulary items are familiar to the student. For example, the teacher 

may replace vocabulary on a 5th grade assignment with 3rd grade vocabulary if that is the student’s instructional level and 
the vocabulary with which a student is familiar. This should not be applied to state testing, as no modifications are allowed 
to state assessments. 

 
Processing Speed 

Adapt Format for Note-Taking:  Teacher may provide lecture notes for student or offer a cloze procedure in which only 

key words need to be added. Students with visual or handwriting challenges will be able to attend to the content better 

when the process is adapted. For example, the teacher may print the notes for the student to use as a reference during a 

class lecture in which a Smartboard or projector is used. 

Adapt Requirements for Reading Assignments:  Teacher may adapt the requirements for reading assignments. For 

example, the teacher may provide the student extra time to read a text, provide a shortened version of the text, or have 
the text read to the student. Teacher should avoid altering the learning objective to the fullest extent possible. 

Adjust Length of Homework Assignments:  Teacher may shorten assignments for student based on pace and rate of 

learning. Teacher should focus on student demonstrating proficiency of learning target and avoid lengthy assignments 

that may cause the student to spend unreasonable amounts of time completing homework. Communication with parents 
may be helpful to ascertain amount of time spent on homework.  

Allow Extra Time to Complete Tasks:  Teacher may reduce timed expectations for assignments or tests. A common 

extension is time and one half. Teacher may consider doubling the time on a case-by-case basis. For example, teacher 

may allow an extra 15 minutes when other students have been given 30 minutes to complete a test. Consider the use of a 

visual timer to train student to track time independently. Teacher should continue to monitor student for on-task behavior.  
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Allow Student to Take Work Home :  Teacher may allow student to take work home for completion. For example, the 

teacher may allow the student to take home a math worksheet to complete the remainder of the problems when peers are 

required to turn in the assignment at the end of the class period. Teacher should document level of completion before 

student removes the assignment from the classroom, to ensure student’s grade has been recorded in the event the work 
fails to find its way back to school. 

Allow Student Time to Formulate Response :  Teacher will allow the student time to formulate responses so the student 

may be an active participant in class discussions. Teacher may prompt student with the questions to be discussed before 
class begins and/or give student a copy of the questions.  

Emphasize Quality of Work vs. Quantity:  Teacher should focus on the quality of a student’s work versus the quantity 

completed. For example, the teacher may require the student to draft and edit 2-3 paragraphs with a high degree of 

quality when other students are required to write a 5-paragraph essay. Emphasizing quality over quantity will allow the 
student to reach proficiency within a learning objective without becoming overwhelmed by the amount of work.  

Individualize Test Taking:  Teacher may alter the format of a test for a student without modifying the learning objective. 

For example, the teacher may allow the student to take the test at a time other than peers, provide additional time, or 

allow the student to take the test orally. 

Monitor Comprehension of Text:  Teacher will monitor comprehension that may be impacted due to reduced reading 

fluency/rate. For example, the teacher may want to monitor comprehension of text reading and summarize information 

orally with the student. The teacher should do frequent checks to ensure comprehension across the subject areas. 

Pair Auditory Information with Visual Supports:  Teacher provides a visual to support directions or information 

presented orally. For example, the teacher may provide a checklist of steps to complete a project while the teacher is 
explaining the project. 

Reduce Volume of Writing and Copying Tasks:  Teacher may substitute written language tasks to reduce the volume 

of writing a student must complete independently. For example, a teacher may offer the s tudent a cloze activity for note 

taking when the student struggles with the pace of written language tasks. Teacher should maintain learning objective and 
consider which written language tasks are reducible. 

Repeat, Simplify, or Clarify Directions:  Teacher may define or clarify a word or phrase to student’s communication 

level. Teacher may restate any directions as often as needed and break general directions into steps or paraphrase 

directions. Teacher may ask student to repeat directions back to the teacher to check for understanding. For example, the 

teacher may need to check in and restate directions to a student individually after giving whole class directions to ensure 
comprehension. 

Shorten Repetitive Tasks:  Teacher may shorten repetitive assignments in order for the student to demonstrate 
proficiency. For example, the teacher may select only odd numbered items on a math worksheet.  

Self-Regulation 

Allow Fidget or Calming Tool:  Teacher will monitor student’s use of a fidget or calming tool to assist in self-regulation of 

behavior and provide sensory input to self-calm. For example, the teacher may allow student to manipulate pipe cleaners, 

squeeze a squishy ball, or place their fingers on Velcro placed under their desk.  

Allow Movement Breaks:  Teacher schedules movement activities at a pre-designated amount of time dependent on 

student need. For example, a student may need to move every 15-30 minutes in order to maintain focus, so the teacher 
may prompt student to get a drink of water or may direct all students to stand up and stretch. 

Break Cards:  Teacher will allow student to use “take-a-break” card to access breaks when student is agitated, frustrated, 

or overwhelmed. Teacher will train student in expectations of using the break card. For example, the teacher and student 
may create a plan that will allow the student to use the break card to access the designated space, take deep breaths, 
think of a happy thought, and return to the desk. Each plan will vary dependent on student need. Teacher may wish to 

seek assistance from special education staff in creating the “take-a-break” plan. 

Calming Space:  Teacher will allow student access to a calming space when the student is frustrated or agitated. 
Teacher will work with student beforehand to set the rules of use for the calming space. For example, the teacher may 
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train the student that when s/he is frustrated, s/he may go to a special chair in the classroom and look at a book until s/he  
is calm enough to return to the activity. 

Check-In/Check-Out System:  Teacher(s) will use a check-in/check-out system with student. A check-in/check-out 

system details a student’s behavior in the classroom and across school settings throughout the day, teaching the student 
to become responsible for managing her/his own behaviors. For example, a student may check-in with a teacher at the 
beginning of the day, get a check-in card for the day for other staff to document behavior, and then check-out with the 

original teacher at the end of the day. Check-in/check-out systems may include home/school communication.   

Collaborative Problem Solving:  Teachers who have been trained in Collaborative Problem Solving (CPS) will engage 
students in defining a problem and possible solutions that work for both the student and the teacher. For example, a 
teacher may use CPS to discover why a student repeatedly leaves class when the teacher transitions from math to 

reading instruction. The teacher may discover the student’s concern with this transition is vastly different than her/his 
perception of the problem and be able to adapt the transition to allow the student to maintain presence in the classroom.  

Home/School Communication System :  Teacher will use a pre-determined communication system to notify student’s 
family of behavior improvements and areas of concern. For example, the teacher may use a daily checklist to notify family 

of a student’s behavior or may write a weekly email to update family on progress. Teacher may wish to seek assistance 
from special education staff to develop a system. 

Provide Heavy Work Chores:  Teacher may assign student to heavy work chores that will allow the student some down 
time, as well as deep pressure input to promote calming. For example, the teacher may have the student carry a crate of 

books to the library when the teacher notices the student is becoming agitated. Teacher may wish to seek assistance from 
special education staff to develop a list of possible work chores and discuss how to recognize when the student may need 
to be assigned a chore. 

Reward System:  Teacher implements system that will allow student to earn privileges for reaching set goals. For 

example, the teacher may create a system that rewards the student with two minutes of free choice time for every five 
math problems completed or ten minutes on the computer at the end of the day when no behavior referrals were required 
to manage student behavior. 

Teach and Reinforce Coping Skills Strategies:  Teacher will provide strategies for student to manage and direct their 

emotional response to external and internal stimuli. For example, the teacher may implement reminders, models, and/or 
checklists to assist student in coping with social settings or strategies to avoid perseverating on depressive thoughts. 
Teacher should provide sufficient alternatives to meet individual student needs. Teacher may wish to seek assistance 

from special education staff to create a list of alternatives. 

Teach and Reinforce Self-Regulation Strategies:  Teacher will provide strategies for student to manage their self-
regulation. For example, the teacher may implement reminders, models, and/or checklists to assist student in self-
regulating when confronted with change. Teacher should provide sufficient alternatives to meet individual student needs. 

Teacher may wish to seek assistance from special education staff to create a list of alternatives . 

Transitions 

Alert Student to Changes in Routine :  Teacher will inform student of changes to the daily routine. For example, the 

teacher may prompt the change at the beginning of the day with several follow-up reminders. Shortly before the change in 

routine, the teacher should prompt student 2-3 times separated by the space of several minutes in order to mentally 
prepare the student that s/he will be encountering a change in routine.. 

Decrease Transition Time :  Teacher may reduce transition time for a student who engages in impulsive or disruptive 

behaviors during unstructured time. For example, a teacher may allow half the time allotted for peers for a student to 

collect their supplies from their locker when there is a pattern of impulsive behavior during this routine.   

Individualize Transition Times:  Teacher will create a separate individualized plan for student transitions. For example, 

the teacher may allow the student to leave prior to passing period to avoid the middle school mass exodus or may have a 
student go to recess two minutes later than peers to address behavioral or sensory challenges.  
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Minimize Crowding during Transition:  Teacher will create a separate individualized plan for student transitions to 

minimize crowding and anxiety due to sensory issues. For example, the teacher may allow the student to leave prior to 

passing period to avoid the middle school mass exodus or may have a student go to recess two minutes later than peers 

to address behavioral or sensory challenges.  

Minimize Distance of Transition:  Teacher will create a separate individualized plan for student transitions to minimize 

the distance of transitions. Student may increase impulsive behavior with more unstructured time. The teacher may 

minimize the distance of independent transitions to avoid impulsive or disruptive behavior.  

Minimize Unsupervised Transitions:  Teacher will create alternate activities for student during transition periods to 

decrease impulsive behavior. For example, the teacher may ask a student to help organize the bookshelf while peers are 
washing their hands for lunch or have the student wash her/his hands in the classroom while peers use the bathroom.  

Peer Buddy for Transitions:  Teacher will assign a peer buddy to student to reduce anxiety or difficulty moving 

independently during transitions. For example, the teacher may assign a peer buddy to help a student who experiences 

anxiety traverse the hallways during passing period. 

Provide Student with Specific Task during Transition:  Teacher may designate task for student to complete during 

transition. Students who become easily distracted, anxious, or impulsive during transitions may benefit from having an 

assigned task to complete in order for them to maintain focus on the transition. For example, the teacher may ask a 
student to carry a book to partner teacher’s classroom during transitions to reading groups.  

Supervise During Transitions:  Teacher may supervise student during transitions. For example, the teacher may choose 

to stand at the door of the classroom when student is transitioning to another classroom for a reading block to ensure the 

student’s success. Supervision may be required when students experience anxiety or difficulty moving independently 
between locations. 

Teach and Reinforce Transition Routines:  Teacher explicitly teaches and models routine for transitions. Teacher 

supports and reinforces the daily routine, re-teaching when necessary. Teacher may choose to give student visual or 

written schedule or display on the board. 

Verbal Cues Prior to Transition:  Teacher will inform student of upcoming transitions. For example, the teacher may 

prompt the transition two-three times separated by the space of several minutes in order to mentally prepare the student 

that s/he will be moving from one activity to the next. Frequency of transition prompts may increase when moving from a 
preferred to a non-preferred activity. 

Visual Cues:  Teacher will use visual cues to assist student in transitions. For example, the teacher may show a student 

a cue card when prompting the student to line up for lunch or prompt the student to look at other students to cue the 

student. 

Visual Timer for Transition Cues:  Teacher will use a visual clock to cue student that the task will end and a transition 

will occur. For example, the teacher may choose to project a countdown on the board and state that clean-up time will be 

in five minutes. Student will be able to anticipate the end of the task and visually track the time through the use of the 

timer. 

Written and/or Visual Schedule :  Teacher will use a written and/or visual schedule of daily activities to support student in 

anticipating change and upcoming tasks. For example, the teacher may have an individualized list on student’s desk for 

her/him to track daily activities. Teacher may allow student to cross off activities to assist student in tracking progress 
throughout the day. 

Visual/Visual-Motor 

Allow Access to Scan and Read Software :  Teacher will allow access to software that allows printed material to be 
scanned and manipulated to make reading easier for the student.  

Adapted Writing Paper:  Teacher will allow student access to adapted writing paper to provide increased structure and 

visual cues. For example, the teacher may use wide-rule vs. college-rule paper for a middle school student who 

experiences difficulty with the physical aspect of handwriting.  
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Audio Recording Device :  Teacher will allow the student to record verbal responses on the audio recording device for 

teacher to review. For example, the teacher may allow the student to use an audio recording device to respond to short -
answer questions because that student experiences difficulty with the physical aspect of written language tasks. 

Enlarged Print:  Teacher will increase print or font size for student who experiences low vision. Teacher may wish to 

consult with special education staff to define size of font required for student to access printed material. 

Highlight Important Information:  Teacher will highlight important information to assist student’s focus. For example, the 

teacher may use a highlighter to locate key words in a text or may verbally tell the student to underline a particular word, 
phrase, or sentence.  

Legible Printed Material:  Teacher will ensure printed material is legible for student. For example, the teacher may need 

to erase and rewrite script on the board when small or printed in a sloppy fashion. Students with low vision may 
experience difficulty in accessing printed material when it is even slightly illegible. 

Provide Copy of Presentation:  Teacher may provide lecture notes or a copy of overhead presentation for student. 

Students with visual or handwriting challenges will be able to attend to the content better when the process is adapted. 

For example, the teacher may print the notes for the student to use as a reference during a class lecture in which a 
Smartboard or projector is used. 

Reduce Visual Distractions:  Teacher will reduce visual distractions for student who experiences difficulty processing 

visual information. For example, the teacher may choose to mask a portion of a science textbook temporarily that may 

distract the student from the reading section or may wish to eliminate photos that do not support the learning of the 
student from a worksheet. 

Visual Aids:  Teacher will use visual aids to assist student in comprehension of lessons. For example, the teacher may 

choose to project a draft outline of a 5-paragraph essay when teaching the individual written language components. 

Other 

Behavior Intervention Plan:  Student will have in place a Behavior Intervention Plan (BIP) that details the behavior. For 

example, a BIP will describe the problem behavior, the trigger, the location or time of day of the behavior, and why the 

behavior is occurring. There will be an intervention plan in place for establishing and maintaining a new, desired behavior. 

The entire team should be aware of the BIP and follow the plan with fidelity. General education teachers may wish to seek 

consultation and input from special education staff if there are concerns about a BIP.  

Expose Student to Changes in Schedule and/or Routines:  In small increments to ensure student success, staff will 

expose student to changes in schedule and/or routines. For example, the teacher will begin this process by giving a 

forewarning with visual and verbal supports. As the student gains success, the teacher may eliminate either the visual or 
verbal support and then begin exposing the student to unexpected changes without forewarning. 

Modified Day: Student will have a temporarily modified schedule that will reduce the amount of time spent at school daily. 

A modified schedule is considered for a student who has extreme unsafe or disruptive behavior that cannot be supported 

with the current services. A modified schedule is not a long-term solution or placement for a student. Rather, a modified 

schedule is used to allow the IEP team to develop additional support or services and to maximize the student's success 

while at school. 

Safety Plan:  Student will have a safety plan in place that details how to maintain a student’s safety while at school. For 

example, a student who runs from the classroom will have a safety plan in place that describes the actions that must 
occur if a student chooses to run from the classroom. 

 

 

(Accommodations/Accommodations List, 7.5.16) 


